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5 Week Review Rubric 

Round  Building  

Category Accomplished Skilled Developing Ineffective Notes 

Preparedn
ess 

The principal has every 
section of the form 
entirely filled out prior to 
the meeting. The 
principal has set high, yet 
attainable goals and the 
data portrayed is 
accurate 

The principal has every 
section of the form mostly 
filled out prior to the 
meeting. The principal 
has set attainable goals 
and the data portrayed is 
mostly accurate 

The principal has every 
section of the form 
partially filled out prior to 
the meeting. The 
principal has set some 
goals and the data has 
significant areas of 
inaccuaracy 

The principal has not 
completed the form 
and/or set goals that are 
not high or attainable 
and/or the data portrayed 
is not accurate 

 

Tardies 

Principal has a list of 
students who are tardy 
and the number of tardies 
for each student. The 
principal can speak 
specifically about why 
each student is tardy and 
has an intervention in 
place that meets the 
need for the individual 
child or family and can 
show evidence of the 
implementation 

Principal has a list of 
students who are tardy 
and the number of tardies 
for each student. The 
principal has a more 
broad understanding of 
why kids are tardy and 
has interventions in 
place, but do not match 
the individual needs of 
the child or family but can 
show evidence of the 
implementation 

Principal has a list of 
students who are tardy 
and the number of tardies 
for each student. 
Principal does not 
understand why students 
are tardy and does not 
have an effective 
intervention plan in place 

Principal does not have a 
list of students who are 
tardy with the number of 
tardies for each student 
and/or Principal does not 
understand why students 
are tardy and does not 
have an effective 
intervention plan in place 

 

Attendance 

Principal has a tiered list 
of students who are 
absent and the number of 
absences for each 
student. The principal can 
speak specifically about 
why each student is 
absent and has an 
intervention in place that 
meets the need for the 
individual child or family 
and can show evidence 
of the implementation 

Principal has a tiered list 
of students who are 
absent and the number of 
absences for each 
student. The principal has 
a more broad 
understanding of why 
kids are absent and has 
interventions in place, but 
they do not necessarily 
match the individual 
needs of the child or 
family. Principal can 
show evidence of the 
implementation 

Principal has a tiered list 
of students who are 
absent and the number of 
absences for each 
student. Principal does 
not understand why 
students are absent and 
does not have an 
effective intervention plan 
in place 

Principal does not have a 
tiered list of students who 
are absent and the 
number of absences for 
each student and/or 
Principal does not 
understand why students 
are absent and does not 
have an effective 
intervention plan in place 

 

Grades 

Principal has a listof 
students who have 1 D or 
F and a list of students 
with multiple D’s and F’s 
by grade level. The 
principal can speak 
specifically about the 
interventions being 
provided to these 
students and every child 

Principal has a list of 
students who have 1 D or 
F and a list of students 
with multiple D’s and F’s 
by grade level. The 
principal can speak 
generally about the 
interventions being 
provided to these 
students and most 

Principal has a list of 
students who have 1 D or 
F and a list of students 
with multiple D’s and F’s 
by grade level. The 
principal can speak 
generally about the 
interventions being 
provided to these 
students The principal 

Principal does not have a 
list of students who have 
1 D or F and/or a list of 
students with multiple D’s 
and F’s by grade level. 
The principal can not 
speak generally about the 
interventions being 
provided to these 
students The principal 

 



who is receiving a D of F 
has some form of 
intervention in place. The 
principal has also made 
an effort to enroll these 
students in an after 
school tutoring program 

students who are 
receiving a D of F has 
some form of intervention 
in place. The principal 
has also made an effort 
to enroll these students in 
an after school tutoring 
program 

has not made an effort to 
enroll these students in 
an after school tutoring 
program 

has not made an effort to 
enroll these students in 
an after school tutoring 
program 

Behavior 

Principal has a list of 
students who have 
In-School Suspensions 
and Out-of-School 
Suspension by grade 
level. The principal can 
speak specifically about 
the interventions being 
provided to these 
students andevery 
childhas some form of 
specific intervention in 
place 

Principal has a list of 
students who have 
In-School Suspensions 
and Out-of-School 
Suspension by grade 
level. The principal can 
speak generally about the 
interventions being 
provided to these 
students and every 
childhas some form of 
intervention in place 

Principal has a list of 
students who have 
In-School Suspensions 
and Out-of-School 
Suspension by grade 
level. The principal can 
speak generally about the 
interventions being 
provided to these 
students but not every 
child has some form of 
intervention in place 

Principal does not have a 
list of students who have 
In-School Suspensions 
and Out-of-School 
Suspension by grade 
level. The principal can 
not speak generally about 
the interventions being 
provided to these 
students and every child 
has some form of 
intervention in place 

 

Learning 
Tour 
Tracker 
and 
Feedback 

Principal has observed 
100% of core teachers 
and provided them with 
feedback on a weekly 
basis 

Principal has observed at 
least 90% of core 
teachers and provided 
them with feedback on a 
weekly basis 

Principal has observed at 
least 80% of core 
teachers and provided 
them with feedback on a 
weekly basis 

Principal has observed 
less than 80% of core 
teachers and provided 
them with feedback on a 
weekly basis 

 

Gradual 
Release of 
Responsibi
lity 

Principal knows and can 
speak specifically to the 
building's ability to utilize 
GRR in the last 5 weeks 
and for the year. Principal 
identifies all core 
teacher's capacity with 
GRR and can speak 
specifically about the 
strengths and needs of 
the staff. Principal has a 
plan to support teachers 
individually and can show 
evidence of 
implementation 

Principal knows and can 
speak in general to the 
building's ability to utilize 
GRR in the last 5 weeks 
and for the year. Principal 
identifies all/most core 
teacher's capacity with 
GRR and can speak in 
general about the 
strengths and needs of 
the staff. Principal has a 
plan to support teachers 
in place 

Principal knows and can 
speak generally to the 
building's ability to utilize 
GRR in the last 5 weeks 
and for the year. Principal 
identifies most/some core 
teacher's capacity with 
GRR and can speak 
about some of the 
strengths and needs of 
the staff. Principal is 
trying to support 
teachers, but does not 
have a plan in place 

Principal knows and can 
speak poorly to the 
building's ability to utilize 
GRR in the last 5 weeks 
and for the year. Principal 
identifies some/none of 
the core teacher's 
capacity with GRR and 
can only speak limitedly 
about the strengths and 
needs of the staff. 
Principal has no plan to 
support teachers and/or 
is not making an attempt 
to address the teachers' 
instructional needs 

 

Strategic 
Plan 
Metrics 

Principal hasmet 100% of 
the 5 week goals that 
were set in the previous 5 
Week Review 

Principal has met at least 
85% of the 5 week goals 
that were set in the 
previous 5 Week Review 

Principal has met at least 
75% of the 5 week goals 
that were set in the 
previous 5 Week Review 

Principal has met less 
than 75% of the 5 week 
goals that were set in the 
previous 5 Week Review 

 

Score Card 

Category Preparedn
ess Tardy Attendanc

e Grades Behavior 
Learning 

Tour 
Tracker 

GRR Metrics Overall 

Score          

Narrative  



 
Guiding Questions: 

On Average how many kids are Tardy? 
Who are the students who are coming Tardy? (5 or more in 5 weeks) 

Why are these students coming tardy? 
What interventions have we put in place for these students? 

Section 1: Tardies 

5 Week % YTD % 5 Week % Goal 

   

Student Name 

5 Week # of 
Tardies (5 or 

more in 5 
weeks) YTD # Tardies 

Reasons for 
Tardies Interventions 

 
Guiding Questions: 

How are we honoring students and parents who have 95% or better attendance? 
What are your interventions for Tier 2 attendance students? 

What are the reasons for why students are absent and what interventions are in place for them and their 
families? 

 

Section 2: Attendance 
5 Week Attendance 
Rate YTD Attendance Rate 5 Week Attendance Goal 

   

YTD Tier 1 (100%-95%) 
% of Students in Tier 1 # of Students in Tier 1 Rewards / Incentives 

   
 

YTD Tier 2 (94% - 90%) 

% of 
Students in 

Tier 2 

# of 
Students in 

Tier 2 Tier 2 Interventions 

   

Student Name Grade 
# of 

Absences # Excused # Unexcused Reasons / Barriers 
 

YTD Tier 3 (Below 
90%) / 

Chronic Absenteeism 

% of Students in Tier 3 # of Students in Tier 3 

  

Student Name Grade 
# of 

Absences 
# 

Excused 

# 
Unexcuse

d Reasons / Barriers Interventions 
   



 
Guiding Questions: 

What amount of teachers are getting observed on a weekly basis? 
What teachers are not observed? 

What barriers are there to getting in the classroom and what strategies could you use to address the obstacles? 

Section 3: Academics 

5 Week 
Average % YTD Average % 5 Week Goal % 

#DIV/0!   

Time Frame # Observed # Possible % Observed 
Obstacles to 
Completion 

Strategies to address 
obstacles 

Week 1      

Week 2      

Week 3      

Week 4      

Week 5      

5 Week Average 0 0 #DIV/0!   
 

Guiding Questions: 
How well are the teachers implementing GRR? 

What areas do you see as a need for more support? 
What areas do you see as strengths? 

How do you plan to address the needs for the teachers in your building? 

Building Level Metrics - GRR 

5 Week GRR Component Week 1 Week 2 Week 3 Week 4 Week 5 
5 Week 
Average 

YTD 
Average 

Purpose        

Focus        

Whole-Group Guided 
Instruction        

Collaborative Learning        

Independent Learning        

Leveled Independent 
Learning        

Exti Slip        
 

5 Week Average for Teacher 

GRR 5 
Week 

Average 

Teacher 
YTD 

Average 

TQR Rating 

Purpose Focus 

Whole-Gr
oup 

Guided 
Instructi

on 

Collabor
ative 

Learning 

Independ
ent 

Learning 

Leveled 
Independ

ent 
Learning Exit Slip 

BO
Y 

MO
Y 

MO
Y 2 

EO
Y 

 



Guiding Questions: 
How many students have 1 D or F? 

How many students have 2 or more D's or F's? 
Which grade levels are highlighted (positive and negative) throught the data? 

Which teachers are highlighted (positive and negative) through the data? 
What is being done for students who are struggling? 

Section 4: Grades 

5 Week % of Students with 
1 D or F 5 Week % of Students with 2 or more D's or F's 

  

Student Name Grade 

Class or 
Classes 
where 

student 
is 

receivin
g a D or 

F # or D's # of F's 

Is 
student 
enrolled 

in 
Academ

ic 
AfterSc

hool 
Progra

m? 

Intervention 
Strategies in 

Place 

How 
long 

has the 
interven

tion 
been in 
place 

How 
often is 

it 
monitor

ed? 

Is there 
progres
s being 
made 
from 
the 

interven
tion? 

 
NW
EA Reading Math Dibels Composite 
Fall Percentile Range Percentile Range 

 1-20 
21-4

0 
41-6

0 
61-8

0 
81-9

9 1-20 
21-4

0 
41-6

0 
61-8

0 
81-9

9 Fall 
Well Below 
Benchmark 

Below 
Benchmar

k 
Bench
mark 

Above 
Benchmar

k 

K x x x x x      K     

1 x x x x x      1     

2           2     

3           3     

4           

TRC Benchmark 5           

6           

7           Fall 
Well Below 
Benchmark 

Below 
Benchmar

k 
Bench
mark 

Above 
Benchmar

k 

8           K     

9           1     

10           2     

11           3     

NW
EA Reading Math 

Dibels Composite 
Wint
er Percentile Range Percentile Range 



 1-20 
21-4

0 
41-6

0 
61-8

0 
81-9

9 1-20 
21-4

0 
41-6

0 
61-8

0 
81-9

9 Winter 
Well Below 
Benchmark 

Below 
Benchmar

k 
Bench
mark 

Above 
Benchmar

k 

K x x x x x      K     

1 x x x x x      1     

2           2     

3           3     

4           

TRC Benchmark 5           

6           

7           Winter 
Well Below 
Benchmark 

Below 
Benchmar

k 
Bench
mark 

Above 
Benchmar

k 

8           K     

9           1     

10           2     

11           3     

NW
EA Reading Math 

Dibles Composite 
Spri
ng Percentile Range Percentile Range 

 1-20 
21-4

0 
41-6

0 
61-8

0 
81-9

9 1-20 
21-4

0 
41-6

0 
61-8

0 
81-9

9 Spring 
Well Below 
Benchmark 

Below 
Benchmar

k 
Bench
mark 

Above 
Benchmar

k 

K x x x x x      K     

1 x x x x x      1     

2           2     

3           3     

4           

TRC Benchmark 5           

6           

7           Spring 
Well Below 
Benchmark 

Below 
Benchmar

k 
Bench
mark 

Above 
Benchmar

k 

8           K     

9           1     

10           2     

11           3     
 

IStation 
Composite %                         



Mo
nth September October November December January February March April May 

Tie
r 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

K                            

1                            

2                            

3                            

4                            

5                            

6                            

7                            

8                            

Ov
era
ll                            

Dibels Monitoring 
Completion %                      

Mo
nth September October November December January February March April May 

Tie
r 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

Tie
r 3 

Ti
er 
2 

Tie
r 1 

K                            

1                            

2                            

3                            
 
   



 
Guiding Questions: 

What amount of students are on a RIMP? 
How many RIMPs are up-to-date? 

What are the obstacles to having RIMPs up-to-date? 
What is you plan to get all RIMPs up-to-date? 

Grade Level # on 
Rimps # Up to date % Up to 

date 
Principals should list all students on RIMPS and if 
they are up to date each month. Principals should 
identify the number of students on RIMPS and the 

number that are up to date. They should mark an X 
in the columns where the RIMP was created and if it 

was updated each month. 

K   #DIV/0! 

1   #DIV/0! 

2   #DIV/0! 

3   #DIV/0! 
Monthly Updates (use X or keep blank) 

Total 0 0 #DIV/0! 

Student Name Grade ELA Teacher RIMP 
Created OCT NOV DEC JAN FEB Mar APR MA

Y 
JUN

E 
 

Guiding Questions: 
How many days of PASS have there been? 
How many days of OSS have there been? 

What are the reasons for these behaviors? 
Are there interventions that meet the needs of the students when these incidents occur? 

What is your 5 week and YTD suspension rate? 

Section 5: Behaviors 

# of 
PASS 
(ISS) 
days 
for 5 

weeks 

# of 
PASS 
(ISS) 
days 
YTD 

# of 
PASS 
(ISS) 
days 
goal 
for 

next 5 
weeks 

# of OSS 
days for 5 

weeks 
# of OSS days 

YTD 

# of 
OSS 
days 
goal 
for 

next 5 
weeks 

5 Week 
Suspse
nsion 
rate 

YTD 
Suspensio

n Rate 

Record students with 3 or 
more days of PASS (ISS) 
and/or any OSS days within 
the 5 week period         

          

Student Name Grade 
5 Week 
PASS 

YTD 
PASS 

5 Week 
OSS YTD OSS Reason(s) 

Interve
ntions 

in 
Place 

Restor
ative 

Pieces 

Has it 
been 
effective? 

   



 

Section 6: 5 Week Strategic Plan Metrics 

# of Metrics # of Metrics Goals Met % of Goals Met 

0 0 #DIV/0! 

Metric 
Previous 5 
Week Data 

Goal for 
Current 5 

Week 
Current 5 

Week Data 
Future 5 

Week Goal 
5 Week 

Goal Met? 

2017-18 
Strategic 
Plan Goal 

Percentage of students receiving weekly 
progress reports      95% 

Percentage of classrooms with Classroom 
Libraries      90% 

Percentage of Teachers receiving needed 
supplies      90% 

Percentage of seniors who have completed 
the FAFSA (HS)      85% 

Percentage of students enrolled in AP or 
College Plus (HS)      20% 

Percentage of seniors with a Post 
Secondary Plan (HS)      90% 

Percentage of EL students receiving 
EL/Native Language support      90% 

Percentage of IEP's completed on time      90% 

Percentage of Students with a Personalized 
Learning Plan      75% 

Percentage of students in medical 
compliance      95% 

Percentage of students enrolled in school 
sponsored after-school activities      50% 

Percentage of students receiving moderate 
to intensive physical acitvity per day      75% 

Number of parent activities per month      2 

July/August    2   

September    2   

October    2   

November    2   

December    2   

January    2   

February    2   

March    2   

April    2   

May    2   

Average    2   

Number of outside agencies the school      2 



partners with 

Number of teacher vacancies      1 

Percentage of new to career teachers with 
a mentor within the building      100% 

Teacher attendance rate      96% 

Percentage of OTES observations 
completed on time      95% 
 

Section 7: Yearly Strategic Plan Metrics 

# of Metrics 
# of Metrics 
Goals Met 

% of Goals 
Met 

   

Metric 
Acutal 2017-18 

Data 

2017-18 
Strategic Plan 

Goal 
Stretch Goal 
for 2017-18 

Goal Met - 
Yes/ No/ N/A 

Percentage of EL students in Program Year 4 or 
Above  10% 5%  

Percentage of students whose parents attend 
Open House  75% 85%  

Percentage of students whose parents attend the 
first Parent/Teacher conferences  35% 50%  

Percentage of students whose parents attend the 
second Parent/Teacher conferences  35% 50%  

Percentage of teachers providing effective 
instruction as defined by the instructional 
framework rubrics  75% 85%  

Percentage of teachers providing effective 
instruction as defined by the instructional 
framework rubrics (Focused Instruction)  n/a n/a n/a 

Percentage of teachers providing effective 
instruction as defined by the instructional 
framework rubrics (Collaborative Instruction)  n/a n/a n/a 

Percentage of teachers providing effective 
instruction as defined by the instructional 
framework rubrics (Guided Instruction)  n/a n/a n/a 

Percentage of teachers providing effective 
instruction as defined by the instructional 
framework rubrics (Independent Practice)  n/a n/a n/a 

Percentage of teachers rated Accomplished  n/a n/a n/a 

Percentage of teachers rated Skilled  n/a n/a n/a 

Percentage of Teachers on Improvement plans  n/a n/a n/a 
 

Section Rating Strength 

Challeng
e 

Goal for 
Next Supports 

Action 
Steps 

DC 
Commen



Review ts 

Prepared
ness 

       

Tardies 

       

Attendan
ce 

       

Learning 
Tour 

Tracker 
       

GRR 
Metrics 

       

Grades 

       

BenchMa
rk Data 

       

Progress 
Monitori

ng 
       

TGRG 

       



HS Grad 

       

Behavior 

       

5 Week 
Metrics 

       

 

Action 
Steps 
Plan Monday Tuesday 

Wednesd
ay Thursday Friday 

Weekly 
Notes: 

Reflectio
n: 

Week 1 

       

Week 2 

       

Week 3 

       

Week 4 

       

Week 5 

       
   



5 Week Review Data Protocol 
 
Process  
1. Introduction  

● Facilitator briefly introduces protocol goals, guidelines, and schedule.  
 
2. Presentation Protocol for each Section: 
Each principal will present each section of the review.  We will review one section in all buildings before 
moving on to another section (Ex. we will review every buildings attendance before reviewing grades or 
behavior in a building).  Facilitator will outline information that should be included in each section for the 
principal to report out on.  
 
Presentation/Feedback process: 

● Principal will present an overview of the data on a section that will include the overall percentages, 
goals, trends that give a general explanation of where the building is on this particular metric. 

● Principal will then highlight areas of strength within the data and explain any incentives/interventions 
that in place responsible for that metric. 

● Principal will then explain areas of need/challenge.  Principal will explain what is/has been done in 
general. 

● Colleagues review data. 
● Colleagues ask questions around practice and protocol for clarity and understanding on metric data 

(this is not the time for feedback or suggestions - just clarifying questions or explanation of a situation). 
● Principal responds to colleagues clarifying questions. 
● Principal asks colleagues for an area of support they would like suggestions. 
● Colleagues provide insights and suggestions for possible solutions as support. 
● Principal reflects and takes notes. 
● Repeat with each school and then move on to next section. 

 
 
3. Clarifying Questions 

● Participants have an opportunity to ask clarifying questions in order to get information that may have 
been omitted during the presentation and would help them to better understand the work. 

● Clarifying questions are matters of fact. 
● The facilitator is responsible for making sure that clarifying questions are really clarifying and not 

feedback or suggestions. 
 
  



Schedule for the 5 Week Review Day: 
 
8:00 - Facilitator Welcome and Overview, questions about process from principals 
8:10 - Review Tardy Data at each site 
9:00 - Review Attendance Data at each Site 
10:15 -Break  
10:30 - Review Learning Tour Tracker Data at each Site 
10:45 - Review GRR/Rigor Relevance Data at each Site 
 
12:00 - Lunch 
 
1:00 - Review Grades Data at each Site 
2:00 - Review Benchmark Data/Progress Monitoring at each Site 
2:30 - Review TGRG / HS Grad Data for Each Site 
3:00 - Review Behavior Data for each Site 
3:45 - Break 
4:00 - Review Budget Data for each Site 
4:15 - Review SIP for each site 
4:40 - Review 5 week and yearly metrics for each site (mostly a run down of data) 
 
   



 



 
Youngstown City Schools 

2017 - 2018 Reading Improvement and Monitoring Plan 

Student Name:                               Student ID: 

School:                   Teacher: 

Birthdate:                   Grade Level: 

Diagnostic Test Date:                               IEP: 

504:                   EL: 

 

Based on the information in Section A, your child has been identified as needing academic improvement in the area of READING 

A:  Fill in the diagnostic and reading levels of the student. 

Assessment Name: Assessment Score On Track Status:  
On Track: OT 

Not on Track: NT 

DIBELS Composite   

NWEA Reading  

(2nd and 3rd grade  as additional information) 

  

iStation Reading ISIP 

(K-3 as an additional data point) 

  

Teacher’s Determination of Student Status:  

 

B1: Identify area(s) of instructional focus.  Context will be listed each month as large group (LG), small 
group (SG) or individual (I). 

Area of Instructional Focus: Oct Nov Dec Jan Feb Mar Apr May 

Comprehension         

Text Reading Level         

Phonemic Awareness         

Phonics and Word Recognition         

Fluency         

Vocabulary         

 

  



 

B2:  Select the Instructional/Intervention Strategy(ies) used: 

Strategies: Oct Nov Dec Jan Feb Mar Apr May 

151500 Summer Reading Programs         

152500 Extended Learning Time (Each Week)         

152505 Small Group Instruction         

152510 Increase Reading Time         

152515 Writing         

152530 One-on-One Tutoring or Mentoring         

152540 Peer- Assisted Learning Strategies         

152545 Phonemic Awareness and Phonemic 

Decoding 
        

152550 Proactive Intervention         

152565 Responsive Intervention         

152570 Shared Reading         

152575 Sight Word Instruction         

152585 Supplemental Instruction in Decoding Skills         

152605 Other Explicit Instruction of Vocabulary 

Interventions 
        

152600 Other Explicit Instruction of Fluency 

Interventions 
        

152610 Other Language Experience Approach         

152699 Other Intervention         

 

 

 

 

 

 

  



 

C: Fill in performance, diagnostic or other observation data used to identify and monitor progress in areas of 
academic need: 

 

DIBELS Monitoring Sep Oct Nov Dec Jan Feb Mar Apr May 

DIBELS Composite          

First Sound Fluency 
(FSF) 

         

Phoneme Segmentation 
Fluency (PSF) 

         

Nonsense Word Fluency 
(NSF) 

         

DIBELS Oral Reading 
Fluency (DORF) 

         

 
 

Assessment Sep Oct Nov Dec Jan Feb Mar Apr May 

iStation Lexile          

iStation Percentile          

TRC          

NWEA Lexile          

NWEA Percentile          

 
D: Parental Opportunities for Involvement: 

The teacher will be able to provide suggestions for parents to make these strategies more aligned with classroom instruction. 

Check Below: Select Opportunity 

 Child read to parent (at child’s reading level) 

 Practice Repeated Readings for Fluency 

 Conferencing with Teacher 

 Practice High Frequency Words 

 Parent read to child 

 Other:  

 

  



 

Note to Parents 

The law does not provide a parent the right to refuse the requirements of the Third Grade Reading Guarantee.  This includes 

student retention, diagnostic assessments, reading improvement and monitoring plans, and intervention services.  Please be 

advised, any student who does not score proficient on the English Language Arts Ohio Achievement Assessment in Third 

Grade will not be permitted to advance to Fourth Grade. (ORC 3313.608(C)). 

 

Parent/Guardian Initial Meeting Comments/Concerns: 

 

 

 

 

 

 

Parent/Guardian Signature: _______________________________ Date of Meeting/Signature: __________ 

 

Parent/Guardian End of Year Meeting Comments/Concerns: 

 

 

 

 

 

 

 

Parent/Guardian Signature: _______________________________ Date of Meeting/Signature: __________ 

 

End of Year Recommendation / Exit RIMP Status: 

 

 

 

 

 

 
Teacher:  
 
Principal or Designee: 
 
RIMP Start Date: 

   



 

 
 

2018 - 2019 District Data Wall  
Data Points:  Weekl

y  
Quar
ter 1  

Quart
er 2  

Quart
er 3  

Quar
ter 4  

YTD  Description  

  
  
  
  
  

Quarterly  
Student  
Metrics    

Tardy %             This describes the average percent of 
students who are late to school on a 

daily basis. 

Attendance 
% 

            This describes the percent of the 
student body who is present on a daily 

basis. 

# of 
Discipline 
Referrals 

            This describes the number of discipline 
referrals issued from teachers and 

administrators. 

 # Days of 
PASS 

            This describes the number of days of 
Positive Alternative to School 

Suspension that have been issued. 

# Days of 
OSS 

            This describes the number of Out of 
School Suspension days that have been 

issued. 
  
  

  
Quarterly  
Student  

Academics  

# of Students  Quarte
r 1  

Quarter  
2  

Quarter  
3  

Quarter  
4  

YTD  Descr
iption 

Gold             
This 

describ

es the 
number 

of 
student

s that 
have 

earned 
honor 
roll at 

the 
Gold, 

Silver, 
and/or 
Bronze 

level 
for 

each 

Silver            

Bronze            



grading 
period.  

  
  
  
  

  
  

Quarterly  
Gradual  

Release of  
Responsibility  

% of Teachers at a Level 3  
or 4 on a 4-point scale  

Quarte
r 1  

Quarter  
2  

Quarter  
3  

Quarter  
4  

YTD  Descr
iption 

Purpose            
 

This 
describ

es the 
percent 

of 
teacher

s who 
are 

observ

ed with 
proficie

nt or 
master

y skill 
on 

each 
compo

nent of 
the 

Gradua

l 
Releas

e of 
Respon

sibility 
Instruc

tional 
Frame

work. 
Teache

rs are 
underg

oing 
trainin

g for 
these 

compo

nents 
throug

hout 
the 

school 
year 

and are 
observ

ed by 
the 

princip

als, 

Focused Instruction           

Whole Group Guided 
Instruction 

          

Collaborative Learning           

Independent Learning           

Leveled Independent 
Learning 

          

Exit Slip           

Overall Average Score            



assista

nt 
princip

als, 
and 

instruc

tional 
framew

ork 
speciali

sts. 
The 

percent 
listed 

describ

es the 
freque

ncy in 
which 

teacher

s are 
using 

the 
Instruc

tional 
Frame

work at 
a 

proficie

nt or 
higher 
level.   

  
  

DIBELS  
Percentage of Students at Each Level  Description  

Well Below  
Benchmark  

Below Benchmark  Benchmark  Above Benchmark  Dynamic Indicators of Basic 
Early Literacy Skills (DIBELS) 

determines the  
development of critical literacy 

skills that students need to 
become successful  

readers. There are 4 levels of 
scores, which corresponded to 

a rating of either  
"On Track" or "Off Track".  All 
Off Track K-3 students will be 

placed on a  
Reading Improvement 

Monitoring Plan (RIMP).   

BOY 
        

MOY 
        

EOY 

        

    



  
  

DIBELS-TRC  
Percentage of Students at Each Level  Description  

Well Below  
Benchmark  

Below  
Benchmark  

Benchmark  Above Benchmark  DIBELS Text Reading  
Comprehension (TRC) is  

similar to DIBELS, but the TRC  
assessment focuses on reading  

comprehension.  There are 4  
Levels of scores.  The  

individual student will also  
have two subscores.   The Book  
(reading) Levels range from A  

to U, and represent child’s  
reading ability.  Book  

Performance is an indicator of  
how strong of a reader a  

student is.  Below are the  
ranges and their descriptions:  

Frustrational:  Below Level;  
Instructiona: At Level with  

Support; Independent: Above  
Level  

BOY 
        

MOY 
        

EOY 

        

  
NWEA  

Reading &  
Math  

Percentage of Students at Each Level  

Lo   LoAvg  Avg   HiAvg  Hi  

  
Northwest Evaluation Association (NWEA)'s Reading and Math assessment is a  

computer-adaptive test that is given three times a year which changes based  
on a student's answers throughout the test.  Students may receive different  
numbers of questions on the test depending on their levels.  RIT scores are  
measures of their performance on the assessment, and growth targets are  
also created based on their grade level and test performance.  Percentiles  

(from 1-100) show how the students performed on the assessment relative to  
nationwide sets of similar grade level students.  An asterisk in the "Met  
Growth Target" field indicates that the student met or did not meet the  

growth target, but the performance was within the standard of error of the  
assessment. 

    



  
NWEA  

Reading  
Percentage  of Students at Each Level  

Lo   LoAvg  Avg   HiAvg  Hi  

BOY            

MOY            

EOY            
  

NWEA  
Math  

Percentage of Students at Each Level  

Lo   LoAvg  Avg   HiAvg  Hi  

BOY            

MOY            

EOY            
  

IStation Data - Percentage of Students at Each Tier  

  
iStation Reading is a computer-based intervention program.  Students will take a monthly assessment during at the first computer 
login of the calendar month.  Based on this assessment, students will be placed into tiers (groups), with Tier 1(highest performing 
tier) then Tier 2, and finally Tier 3(lowest performing).  Percentile is also measured (range from 1-100) as a comparison between a 

student's performance as compared to nationwide results from similar students. A lexile is a score that measures a student's reading 
level and ability. 

  
IStation Data - Percentage of Students at Each Tier  

Month  Sept  Oct  Nov  Dec  Jan  Feb  Mar  Apr  May  

Tier 1                    

Tier 2                    

Tier 3                    
  
  

Percentage of Students Meeting Benchmark for on Track for College Readiness (PSAT)  

The PSAT assessment is given to all grade 8-11 students as a preparation for the SAT test given to grade 11 students in the Spring of 
their junior year.  Total scores are out of a total of 1600.  Section scores for Evidence-based Reading and Writing (EBRW) and 

Mathematics are out of a total of 800 points each.  For a more detailed analysis of PSAT scores, please contact your student's teacher 
or school.  Percentiles (between 0 and 100) are reflective of a student's performance as compared to all other similar grade level 

students who took the test during the 15-16 and 16-17 school years.  

Grade/Discipline  8th  9th  10th  11th  

Reading          

Math          



  
  

Senior Data - Percentage of Students on Track for Graduation  

This describes the percent of senior students who are on track for graduating this year on time.  This component looks at the 
student’s earned credits, Ohio State Test scores, and all alternative pathways to graduation.  Principals and guidance counselors 

assess a student’s on/off track status, which is reported here.   

Month  Quarter 1  Quarter 2  Quarter 3  Quarter 4  

On Track          

Off Track          
 
   



 

YCSD GRR Guidance Tool Rubric 
2018-19 

 

1. Purpose 
Statement 

4 3 2 1 

1A. Purpose 
statement 
(objective) is visible 
and derived from 
the Ohio Learning 
Standards 

● The purpose statement 
is clearly visible for all 
students  

● The purpose statement 
is aligned to Ohio 
Learning Standard(s)  

● The purpose statement 
reflects a focused skill 
derived from the 
standard 

● Student friendly 
language is clear, 
visible, and connected 
to all academic 
vocabulary  

● The purpose statement 
is clearly visible for all 
students 

● The purpose statement 
is aligned to Ohio 
Learning Standard(s)  

● The purpose statement 
reflects multiple skills 
derived from the 
standard 

● Student friendly 
language is clear , 
visible, and connected 
to some academic 
vocabulary 

● The purpose statement 
is clearly visible for all 
students 

● The purpose statement 
is aligned to the Ohio 
Learning Standard(s)  

● The purpose statement 
reflects too many skills 
that are embedded in 
the standard 

● Student friendly 
language is not visible 
but is connected to 
academic vocabulary  

● The purpose statement 
is not clearly visible for 
all students 

● The purpose statement 
does not address any of 
the Ohio Learning 
Standards(s) 

● The purpose statement 
does not reflect any 
skills embedded in the 
standard 

● Student friendly 
language is not visible 
or connected to 
academic vocabulary  

1B. Purpose 
Statement 
(objective) aligns 
with the 
instructional activity 
in the lesson 

The purpose statement and 
4/4  GRR components are 
tightly aligned  

The purpose statement and 
3/4 GRR components are 
aligned 

The purpose statement and 
2/4 GRR components are 
aligned  

The purpose statement and 
1/4 GRR components are 
aligned  

1C. Students are 
able to use active 
response 
techniques to 
articulate and 
explain what they 
are expected to 
learn, why it is 
important, and how 
they will know when 
they have learned it. 
(e.g., turn and talk, 
choral response, 
individual, etc.) 
 

3/3 observed  
❏ Time is provided at the 

end of the purpose 
setting period for 
students to talk with 
each other about what 
they will be doing in 
today’s lesson, why it is 
important, and how they 
are to learn it.  

❏ 100% of students 
questioned can 
articulate “what”, “why”, 
and “how” 

❏ Minimum of 4 students  

2/3 observed 
❏ Time is provided at the 

end of the purpose 
setting period for 
students to talk with 
each other about what 
they will be doing in 
today’s lesson, why it is 
important, and how they 
are to learn it.  

❏ 75% of students 
questioned can 
articulate “what”, “why”, 
and “how” 

❏ Minimum of 4 students 

1/3 observed 
❏ Time is provided at the 

end of the purpose 
setting period for 
students to talk with 
each other about what 
they will be doing in 
today’s lesson, why it is 
important, and how they 
are to learn it.  

❏ 50% of students 
questioned can 
articulate “what”, “why”, 
and “how” 

❏ Minimum of 4 students  

0/3 observed 
❏ Time is not provided at 

the end of the purpose 
setting period for 
students to talk with 
each other about what 
they will be doing in 
today’s lesson, why it is 
important, and how they 
are to learn it.  

❏ Less than 50% of 
students questioned can 
articulate “what”, “why”, 
and “how” 

❏ Minimum of 4 students  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. Focused 4 3 2 1 



Instruction 

2A. The teacher 
makes the thinking 
process visible. 

4/4 are observed 
❏ The teacher activates 

prior knowledge. 
❏ The teacher verbalizes a 

brief and targeted think 
aloud of a targeted skill 
or concept, unpacking 
expert thinking to show 
how to arrive at 
understanding. 

❏ The teacher uses "I" 
statements to help avoid 
telling or providing direct 
explanations  

❏ The teacher aligns 
thinking to an anchor 
chart. 

3/4 are observed 
❏ The teacher activates 

prior knowledge. 
❏ The teacher verbalizes a 

brief and targeted think 
aloud of a targeted skill 
or concept, unpacking 
expert thinking to show 
how to arrive at 
understanding. 

❏ The teacher uses "I" 
statements to help avoid 
telling or providing direct 
explanations  

❏ The teacher aligns 
thinking to an anchor 
chart. 

2/4 are observed 
❏ The teacher activates 

prior knowledge. 
❏ The teacher verbalizes a 

brief and targeted think 
aloud of a targeted skill 
or concept, unpacking 
expert thinking to show 
how to arrive at 
understanding. 

❏ The teacher uses "I" 
statements to help avoid 
telling or providing direct 
explanations  

❏ The teacher aligns 
thinking to an anchor 
chart. 

1/4 or less are observed 
❏ The teacher activates 

prior knowledge. 
❏ The teacher verbalizes a 

brief and targeted think 
aloud of a targeted skill 
or concept, unpacking 
expert thinking to show 
how to arrive at 
understanding. 

❏ The teacher uses "I" 
statements to help avoid 
telling or providing direct 
explanations  

❏ The teacher aligns 
thinking to an anchor 
chart. 

2B. The teacher uses 
an anchor chart 
and/or process chart 
that remains visible 
for the students. 

3/3 are observed 
❏ The anchor chart reflects 

the instructional focus 
❏ The anchor chart 

incorporates academic 
vocabulary 

❏ The anchor chart 
illustrates a concept 
and/or helps students 
remember the process of 
a skill or strategy. 

2/3 are observed 
❏ The anchor chart reflects 

the  instructional focus 
❏ The anchor chart 

Incorporates academic 
vocabulary 

❏ The anchor chart 
illustrates a concept 
and/or helps students 
remember the process of 
a skill or strategy. 

1/3 are observed 
❏ The anchor chart reflects 

the  instructional focus 
❏ The anchor chart 

Incorporates academic 
vocabulary 

❏ The anchor chart 
illustrates a concept 
and/or helps students 
remember the process of 
a skill or strategy. 

0/3 are observed 
❏ The anchor chart does 

not reflect the 
instructional focus 

❏ The anchor chart does 
not Incorporate 
academic vocabulary 

❏ The anchor chart does 
not illustrate a concept 
and/or helps students 
remember the process of 
a skill or strategy. 

2C. The teacher 
models the process 
of the strategy being 
taught to create a 
product 
documenting the 
teacher’s thinking 

4/4 are observed 
❏ The model created by the 

teacher remains visible 
for students during the 
other GRR components. 

❏ The model has the 
teacher's thinking 
documented.  

❏ The model aligns to the 
instructional activity 
students will be engaged 
in. 

❏ Students follow along 
with and/or are creating 
the model with the 
teacher 

3/4 are observed  
❏ The model created by the 

teacher remains visible 
for students during the 
other GRR components. 

❏ The model has the 
teacher's thinking 
documented.  

❏ The model aligns to the 
instructional activity 
students will be engaged 
in. 

❏ Students follow along 
with and/or are creating 
the model with the 
teacher 

2/4 are observed 
❏ The model created by 

the teacher remains 
visible for students 
during the other GRR 
components. 

❏ The model has the 
teacher's thinking 
documented.  

❏ The model aligns to the 
instructional activity 
students will be engaged 
in. 

❏ Students follow along 
with and/or are creating 
the model with the 
teacher 

1/4 are observed 
❏ The model created by 

the teacher remains 
visible for students 
during the other GRR 
components. 

❏ The model has the 
teacher's thinking 
documented.  

❏ The model aligns to the 
instructional activity 
students will be engaged 
in. 

❏ Students follow along 
with and/or are creating 
the model with the 
teacher 

 
 
 
 
 

2D. The students are 
actively listening and 
engaged. 

100% of students are 
actively listening, facing the 
teacher, silent and engaged 
in the  think-aloud and model. 

75% of students are actively 
listening, facing the teacher, 
silent and engaged in the 
think-aloud and model. 

50% of students are actively 
listening, facing the teacher, 
silent and engaged in the 
think-aloud and model. 

Less than 50% of students 
are actively listening, facing 
the teacher,  silent and 
engaged in the  think-aloud 



and model. 

2E. Only at the end of 
the model, students 
discuss what they 
noticed the teacher 
doing during the 
model and think 
aloud that serves as 
a transition into 
guided instruction. 

3/3 are observed 
❏ Only at the end of the 

model do students 
engage in conversation 
with each other to 
discuss what they noticed 
during the teacher model 
and think aloud. 

❏ The teacher provides 
time for a few students to 
report out on what they 
have seen. This is a 
quick process. 

❏ The teacher names the 
steps explaining the 
thinking process during 
focused instruction 

2/3 are observed 
❏ Only at the end of the 

model do students 
engage in conversation 
with each other to 
discuss what they 
noticed during the 
teacher model and think 
aloud. 

❏ The teacher provides 
time for a few students to 
report out on what they 
have seen. This is a 
quick process. 

❏ The teacher names the 
steps explaining the 
thinking process during 
focused instruction 

1/3 are observed 
❏ Only at the end of the 

model do students 
engage in conversation 
with each other to 
discuss what they 
noticed during the 
teacher model and think 
aloud. 

❏ The teacher provides 
time for a few students to 
report out on what they 
have seen. This is a 
quick process. 

❏ The teacher names the 
steps explaining the 
thinking process during 
focused instruction 

0/3 are observed 
❏ Only at the end of the 

model do students 
engage in conversation 
with each other to 
discuss what they 
noticed during the 
teacher model and think 
aloud. 

❏ The teacher provides 
time for a few students 
to report out on what 
they have seen. This is a 
quick process. 

❏ The teacher names the 
steps explaining the 
thinking process during 
focused instruction 

 
  



 

3. Whole Group 
Guided 
Instruction 

4 3 2 1 

3A. The teacher 
strategically uses 
questions, 
prompts, and cues 
to check for 
student 
understanding to 
determine if further 
instruction is 
needed as well as 
clear 
misconceptions 

4/4 are observed 
❏ The teacher strategically 

uses questions, prompts 
and cues to facilitate and 
assess student 
understanding and clear 
misconceptions 

❏ The teacher assesses 
student understanding to 
inform further instruction 
and flexible student 
grouping 

❏ If the teacher notices 
that students are not 
understanding what to 
do, another model is 
completed. This model is 
tailored to the 
misunderstandings the 
students are having. 

❏ The activity is a direct 
match of what was 
modeled and what will 
be completed in 
collaborative learning 

3/4 are observed 
❏ The teacher strategically 

uses questions, prompts 
and cues to facilitate and 
assess student 
understanding and clear 
misconceptions 

❏ The teacher assesses 
student understanding to 
inform further instruction 
and flexible student 
grouping 

❏ If the teacher notices that 
students are not 
understanding what to 
do, another model is 
completed. This model is 
tailored to the 
misunderstandings the 
students are having. 

❏ The activity is a direct 
match of what was 
modeled and what will be 
completed in 
collaborative learning 

2/4 are observed 
❏ The teacher strategically 

uses questions, prompts 
and cues to facilitate and 
assess student 
understanding and clear 
misconceptions 

❏ The teacher assesses 
student understanding to 
inform further instruction 
and flexible student 
grouping 

❏ If the teacher notices 
that students are not 
understanding what to 
do, another model is 
completed. This model is 
tailored to the 
misunderstandings the 
students are having. 

❏ The activity is a direct 
match of what was 
modeled and what will 
be completed in 
collaborative learning 

1/4 or less are observed 
❏ The teacher strategically 

uses questions, prompts 
and cues to facilitate and 
assess student 
understanding and clear 
misconceptions 

❏ The teacher assesses 
student understanding to 
inform further instruction 
and flexible student 
grouping 

❏ If the teacher notices that 
students are not 
understanding what to 
do, another model is 
completed. This model is 
tailored to the 
misunderstandings the 
students are having. 

❏ The activity is a direct 
match of what was 
modeled and what will be 
completed in 
collaborative learning 

3B. The teacher 
provides for active 
student 
engagement 

100% of students activate 
knowledge from the think 
aloud and  model and are 
prepared to answer questions 
by teacher cold calling to 
check for understanding  

75% of students activate 
knowledge from the think 
aloud and  model and are 
prepared to answer questions 
by teacher cold calling to 
check for understanding  
 

50% of students activate 
knowledge from the think 
aloud and  model and are 
prepared to answer questions 
by teacher cold calling to 
check for understanding  

25% of students activate 
knowledge from the think 
aloud and  model and are 
prepared to answer questions 
by teacher cold calling to 
check for understanding  

 
 
 
  



 

4. Collaborative 
Learning  4 3 2 1 

4A. The teacher 
creates a learning 
environment 
conducive to 
collaborative 
learning  

3/3 are observed 
❏ The physical learning 

environment is arranged 
to promote collaborative 
learning  

❏ The student 
conversations are 
respectful  

❏ Students are held 
accountable for their 
learning tasks 

2/3 are observed 
❏ The physical learning 

environment is arranged 
to promote collaborative 
learning  

❏ The student 
conversations are 
respectful  

❏ Students are held 
accountable for their 
learning tasks 

1/3 are observed 
❏ The physical learning 

environment is arranged 
to promote collaborative 
learning  

❏ The student 
conversations are 
respectful  

❏ Students are held 
accountable for their 
learning tasks 

0/3 are observed 
❏ The physical learning 

environment is arranged 
to promote collaborative 
learning  

❏ The student 
conversations are 
respectful 

❏ Students are held 
accountable for their 
learning tasks 

4B. The task created 
reflects students’ 
ability to work 
collaboratively on a 
complex task 

The teacher designs a 
complex task aligned to the 
purpose statement and is a 
direct match to the model and 
guided instruction tasks.  The 
activity requires the students 
to productively struggle 
together 

The teacher designs a task 
aligned to the purpose 
statement and is a direct 
match to the model and 
guided instruction tasks.  The 
activity requires students to 
productively struggle together 

The teacher designs a task 
aligned to the purpose 
statement and is a direct 
match to the model and 
guided instruction tasks.  The 
activity does not require 
students to productively 
struggle together 

The teacher does not design 
a task aligned to the purpose 
statement that is a direct 
match to the model and 
guided instruction tasks.  The 
activity does not require the 
students to productively 
struggle together 

4C. Collaborative 
learning and small 
group guided 
instruction with the 
teacher happen 
simultaneously  

4/4 are observed 
❏ The teacher creates 

flexible groups where 
students are working 
together to complete a 
complex task 

❏ The teacher pulls a 
small group of students 
to a designated spot in 
the room to work for 
5-15 minutes per group, 
while other students are 
working collaboratively  

❏ The teacher uses 
questions, prompts and 
cues to gain meaningful 
data on student learning  

❏ The teacher collects 
and documents 
formative data on each 
individual student by 
checking in with all 
groups to inform future 
instructional decisions  

3/4 are observed 
❏ The teacher creates 

flexible groups where 
students are working 
together to complete a 
complex task  

❏ The teacher pulls a small 
group of students  to a 
designated spot in the 
room to work for 5-15 
minutes per group, while 
other students are 
working collaboratively  

❏ The teacher uses 
questions, prompts and 
cues to gain meaningful 
data on student learning  

❏ The teacher collects 
and documents 
formative data on each 
individual student by 
checking in with all 
groups to inform future 
instructional decisions  

2/4 are observed 
❏ The teacher creates 

flexible groups where 
students are working 
together to complete a 
complex task  

❏ The teacher pulls a 
small group of students 
to a designated spot in 
the room to work for 
5-15 minutes per group, 
while other students are 
working collaboratively  

❏ The teacher uses 
questions, prompts and 
cues to gain meaningful 
data on student learning  

❏ The teacher collects 
and documents 
formative data on each 
individual student by 
checking in with all 
groups to inform future 
instructional decisions  

1/4 or less are observed 
❏ The teacher creates 

flexible groups where 
students are working 
together to complete a 
complex task  

❏ The teacher pulls a small 
group of students  to a 
designated spot in the 
room to work for 5-15 
minutes per group, while 
other students are 
working collaboratively  

❏ The teacher uses 
questions, prompts and 
cues to gain meaningful 
data on student learning  

❏ The teacher collects and 
documents  formative 
data on each individual 
student by checking in 
with all groups to inform 
future instructional 
decisions  

 
 
 
 
  



 

5. Independent 
Learning  

4 3 2 1 

5A. The teacher 
designs a task aligned 
to the purpose 
statement for students 
to work on 
independently  

3/3 are observed 
❏ The teacher designs a 

complex task for 
students to 
demonstrate their 
understanding and 
skills independently 
that are aligned to the 
purpose statement and 
is a match to the 
model, guided,  and 
collaborative learning 
activities. 

❏ The teacher provides 
re-teaching and/or 
additional modeling 
and guided instruction 
to students who need it 
based on data 
collected during 
collaborative learning.  

❏ Students work 
independently on their 
task with grade level 
text 

2/3 are observed 
❏ The teacher designs a 

complex task for 
students to demonstrate 
their understanding and 
skills independently that 
are aligned to the 
purpose statement and 
is a match to the model, 
guided,  and 
collaborative learning 
activities. 

❏ The teacher provides 
re-teaching and/or 
additional modeling and 
guided instruction to 
students who need it 
based on data collected 
during collaborative 
learning. 

❏ Students work 
independently on their 
task with grade level 
text 

1/3 are observed 
❏ The teacher designs a 

complex task for 
students to 
demonstrate their 
understanding and 
skills independently 
that are aligned to the 
purpose statement and 
is a match to the 
model, guided, and 
collaborative learning 
activities. 

❏ The teacher provides 
re-teaching and/or 
additional modeling 
and guided instruction 
to students who need it 
based on data 
collected during 
collaborative learning. 

❏ Students work 
independently on their 
task with grade level 
text 

0/3 are observed 
❏ The teacher designs a 

complex task for 
students to demonstrate 
their understanding and 
skills independently that 
are aligned to the 
purpose statement and 
is a match to the model, 
guided, and 
collaborative learning 
activities. 

❏ The teacher provides 
re-teaching and/or 
additional modeling 
and guided instruction 
to students who need it 
based on data collected 
during collaborative 
learning. 

❏ Students work 
independently on their 
task with grade level 
text 

 
  



 

6. Leveled 
Independent 
Learning  

4 3 2 1 

6A. The teacher 
creates a 
differentiated task 
for individual 
student learning 
aligned to the 
purpose statement  

3/3 are observed 
❏ The teacher creates a 

task differentiated for 
students based on their 
independent level. 

❏ The task is aligned to 
the purpose statement 
and is a direct match to 
the activity completed 
during the focused 
instruction, guided 
instruction, collaborative 
and independent 
learning but is at the 
student’s independent 
level. 

❏ The task is completed 
independently. 

2/3 are observed 
❏ The teacher creates a 

task differentiated for 
students based on their 
independent level. 

❏ The task is aligned to 
the purpose statement 
and is a direct match to 
the activity completed 
during the focused 
instruction, guided 
instruction, collaborative 
and independent 
learning but is at the 
student’s independent 
level. 

❏ The task is completed 
independently. 

1/3 are observed 
❏ The teacher creates a 

task differentiated for 
students based on their 
independent level. 

❏ The task is aligned to 
the purpose statement 
and is a direct match to 
the activity completed 
during the focused 
instruction, guided 
instruction, collaborative 
and independent 
learning but is at the 
student’s independent 
level. 

❏ The task is completed 
independently. 

0/3 are observed 
❏ The teacher creates a 

task differentiated for 
students based on their 
independent level. 

❏ The task is aligned to 
the purpose statement 
and is a direct match to 
the activity completed 
during the focused 
instruction, guided 
instruction, collaborative 
and independent 
learning but is at the 
student’s independent 
level. 

❏ The task is completed 
independently. 

6B. The teacher 
pulls a small group 
of students to work 
with providing 
additional supports 
and scaffolds while 
other students work 
independently  

3/3 are observed 
❏ The teacher pulls a 

small group of students 
based on ability level to 
a designated spot in the 
room to provide 
additional support. 

❏ The teacher prompts, 
questions and cues 
students when working 
with a small group. 

❏ Students not working 
with the teacher are 
working independently. 

2/3 are observed 
❏ The teacher pulls a 

small group of students 
based on ability level to 
a designated spot in the 
room to provide 
additional support. 

❏ The teacher prompts, 
questions and cues 
students when working 
with a small group. 

❏ Students not working 
with the teacher are 
working independently. 

1/3  are observed 
❏ The teacher pulls a 

small group of students 
based on ability level to 
a designated spot in the 
room to provide 
additional support. 

❏ The teacher prompts, 
questions and cues 
students when working 
with a small group. 

❏ Students not working 
with the teacher are 
working independently. 

0/3 are observed 
❏ The teacher pulls a 

small group of students 
based on ability level to 
a designated spot in the 
room to provide 
additional support. 

❏ The teacher prompts, 
questions and cues 
students when working 
with a small group. 

❏ Students not working 
with the teacher are 
working independently. 

 
  



 

7. Exit Slip 4 3 2 1 

7A. The exit slip is aligned 
to the Ohio Learning 
Standards and assesses 
the focus skill addressed 
in the purpose statement 

The exit slip evaluates a 
focused skill aligned to the 
Ohio Learning standards and 
is a direct measure of the 
purpose statement 

The exit slip evaluates a skill 
aligned to the Ohio Learning 
standards and and is a direct 
measure of the purpose 
statement 
 

The exit slip evaluates a skill 
aligned to the Ohio Learning 
standards but not to the 
purpose statement 

The exit slip does not 
evaluate a focused skill and 
is not aligned to the Ohio 
Learning standards and the 
purpose statement 

7B. The exit slip is a daily 
formative assessment that 
measures student mastery 
of the daily purpose 
statement 

3/3 are observed  
❏ The exit slip created 

consists of 1-3 focused 
questions  

❏ The exit slip reflects an 
air-like task  

❏ The exit slip can be 
completed in 3-5 
minutes 

2/3 are observed 
❏ The exit slip created 

consists of 1-3 focused 
questions  

❏ The exit slip reflects an 
air-like task  

❏ The exit slip can be 
completed in 3-5 
minutes 

1/3 are observed 
❏ The exit slip created 

consists of 1-3 focused 
questions  

❏ The exit slip reflects an 
air-like task  

❏ The exit slip can be 
completed in 3-5 
minutes 

0/3 are observed 
❏ The exit slip created 

consists of 1-3 focused 
questions  

❏ The exit slip reflects an 
air-like task  

❏ The exit slip can be 
completed in 3-5 
minutes 

 
   



 

2018-2019 Principal Score Card 

3 points 2 points 1 point 

Points 

Possibl

e 
Points 

Earned 

School is accomplished in their 

ability to perform Building 

Leadership Team meetings (as 

defined in the BLT guidance 

document) 

School is skilled in their ability 

to perform Building 

Leadership Team meetings 

(as defined in the BLT 

guidance document) 
Does not meet Level 3 or 2 

Criteria 3  

School is accomplished in their 

ability to perform TBT meetings 

(as defined in the TBT guidance 

document) 

School is skilled or higher in 

their ability to perform TBT 

meetings (as defined in the 

TBT guidance document) 
Does not meet Level 3 or 2 

Criteria 3  

School is rated accomplished by 

the Gradual Release of 

Responsibility Walk Through 

Tool. 

School is rated skilled by the 

Gradual Release of 

Responsibility Walk Through 

Tool. 
Does not meet Level 3 or 2 

Criteria 6  

School follows the YCSD ELA and 

Math Scope and Sequence and 

reviews it weekly 

School follows the YCSD ELA 

and Math Scope and 

Sequence 
Does not meet Level 3 or 2 

Criteria 6  

School has a Theory of Action 

that is aligned to the district's 

Strategic Plan and is the basis of 

all decisions made in the school 

building 

School has a Theory of Action 

that is aligned to the district's 

Strategic Plan 
Does not meet Level 3 or 2 

Criteria 3  

School attains NWEA growth 

scores in reading and math at or 

above 80% schoolwide 

School attains NWEA growth 

scores in reading and math at 

or above 70% schoolwide 
Does not meet Level 3 or 2 

Criteria 6  

50% of the school's 3rd-8th 

grade (5-8 for REC) classrooms 

attain growth scores in reading 

and math at or above 85% 

schoolwide 

50% of the school's 3rd-8th 

grade classrooms attain 

growth scores in reading and 

math at or above 75% 

schoolwide 
Does not meet Level 3 or 2 

Criteria 3  

School is at the accomplished 

level in their ability to create, 

maintain, and use a data wall (as 

defined in the Data Wall 

guidance document) 

School is at the skilled level in 

their ability to create, 

maintain, and use a data wall 

(as defined in the Data Wall 

guidance document) 
Does not meet Level 3 or 2 

Criteria 3  



School informally observes 

100% of teachers each week 

and document it on the informal 

observation tracker. 

School informally observes at 

least 90% of teachers per 

week and document it on the 

informal observation tracker. 
Does not meet Level 3 or 2 

Criteria 6  

School shows significant gains in 

their TRC and DIBELS scores and 

is working diligently with their 

Pre-K - 2 population with the 

goal of 85% Kindergarten at 

level, 80% of 1st Grade at level, 

and 75% of 2nd Grade at level 

(as measured by TRC and 

DIBELS) 

School shows gains in their 

TRC and DIBELS scores and is 

working diligently with their 

Pre-K - 2 population with the 

goal of 85% Kindergarten at 

level, 80% of 1st Grade at 

level, and 75% of 2nd Grade 

at level (as measured by TRC 

and DIBELS) 
Does not meet Level 3 or 2 

Criteria 6  

School progress monitors in 

DIBELS/TRC and IStation with 

fidelity each month 

School progress monitors in 

DIBELS/TRC and IStation with 

minor inconsistencies 
Does not meet Level 3 or 2 

Criteria 3  

Principal works to support 

teachers throughout their 

career so that teachers who 

leave the school do so because 

of retirement or for poor 

performance. Principals survey 

teachers multiple time 

throughout the year and 

respond to this feedback. 

Teachers feel comfortable 

coming to the principal for 

support 

Principal works to support 

teachers throughout their 

career so that teachers who 

leave the school do so 

because of retirement or for 

poor performance. Teachers 

feel comfortable coming to 

the principal or AP for 

support 
Does not meet Level 3 or 2 

Criteria 3  

School administration prints and 

distributes progress reports to 

be sent home on a weekly basis 

School administration prints 

and distributes progress 

reports to be sent home on a 

bi-weekly basis 
Does not meet Level 3 or 2 

Criteria 3  

School is fully staffed in their 

Diverse Learners (Sped., ELL, 

Gifted) program 

School only has intermittent 

staffing issues in their Diverse 

Learners (Sped., ELL, Gifted) 

program 
Does not meet Level 3 or 2 

Criteria 3  

100% of students are meeting 

their instructional minutes as 

prescribed by their IEP  

Does not meet Level 3 

Criteria 3  



50% of diverse learners (Sped., 

ELL, Gifted) are meeting their 

growth goals in reading and 

math on NWEA  

Does not meet Level 3 

Criteria 3  

School has a parent center that 

is appropriately furnished and 

utilized. Parents meet often and 

select programming in 

coordination with the 

administration. Parents feel 

welcome in the school and are 

of added benefit to the school 

community 

School has a parent center 

that is appropriately 

furnished and utilized. 

Parents meet often to 

participate in programming 

prescribed by the school. 
Does not meet Level 3 or 2 

Criteria 3  

School conducts 2 family events 

per month. The principal uses 

some of this time to 

communicate school success, 

strategy, and other important 

information. 

School conducts 1 family 

event per quarter. The 

principal uses some of this 

time to communicate school 

success, strategy, and other 

important information. 
Does not meet Level 3 or 2 

Criteria 6  

School sends home weekly 

teacher newsletters which 

include academic information of 

the work occurring in the 

classroom 

School sends home regular 

teacher newsletters which 

include academic information 

of the work occurring in the 

classroom 
Does not meet Level 3 or 2 

Criteria 3  

School sends home monthly 

school/principal newsletters 

with pertinent info around 

academics, events, news, etc. 

This information is shared with 

community stakeholders as well. 

School sends home quarterly 

school/principal newsletters 

with pertinent info around 

academics, events, news, etc. 

This information is shared 

with community stakeholders 

as well. 
Does not meet Level 3 or 2 

Criteria 3  

School has a PBIS/Climate and 

Culture Team that is 

distinguished and making an 

impact on the school 

environment 

School has a PBIS/Climate 

and Culture Team that is 

proficient and making an 

impact on the school 

environment 
Does not meet Level 3 or 2 

Criteria 3  

School is using Y Bucks with 

powerful implementation 
School is using Y Bucks with 

good implementation 
Does not meet Level 3 or 2 

Criteria 3  



School shows a decrease in OSS 

and increase in restorative 

practices. There is a noticeable 

improvement in disruptive 

behavior and teachers have a 

classroom conducive to 

collaborative learning. 

School shows a decrease in 

OSS and increase in 

restorative practices. 

Classrooms are conducive for 

learning. 
Does not meet Level 3 or 2 

Criteria 6  

School has a College Resource 

Room  

Does not meet Level 3 

Criteria 3  

School has a graduation rate of 

90% or higher 
School has a graduation rate 

of 85% or higher 
Does not meet Level 3 or 2 

Criteria 3  

School offers a variety of AP 

level courses for students 
School offers some AP level 

courses 
Does not meet Level 3 or 2 

Criteria 3  

100% of off track Freshman are 

enrolled and attending 

intervention programs 

90% of off track Freshman 

are enrolled and attending 

intervention programs 
Does not meet Level 3 or 2 

Criteria 6  

School utilizes BAG reports on a 

weekly basis and use the 

information for immediate 

intervention 

School utilizes BAG reports 

on a weekly basis and use the 

information for intervention 
Does not meet Level 3 or 2 

Criteria 3  

School spends 99.5% of their 

budget by the end of the School 

Year 
Roll over of funds is kept to a 

minimum. 
Does not meet Level 3 or 2 

Criteria 3  

School creates and utilizes the 

learning cycle to improve 

instructional components of 

GRR and implement with fidelity 

School creates a learning 

cycle that aligns to 

supporting the development 

of GRR Components, but it is 

not implemented with 

complete fidelity 
Does not meet Level 3 or 2 

Criteria 3  

School reviews PO's monthly 

and looks for alignment to 

schools Theory of Action  

Does not meet Level 3 

Criteria 3  

100% of teachers are evaluated  

Does not meet Level 3 

Criteria 3  

Principal responds to all district 

requests by the designated 

timeline  

Does not meet Level 3 

Criteria 3  

School is fully compliant with 

the SPED evaluations  

Does not meet Level 3 

Criteria 3  



All admin team meeting 

agendas and minutes are 

uploaded on a weekly basis to 

the Google Folder  

Does not meet Level 3 

Criteria 3  

All building newletters are 

uploaded into the Google Folder  

Does not meet Level 3 

Criteria 3  

Were all of the BOY check list 

items completed and submitted 

on time?  

Does not meet Level 3 

Criteria 6  

School has completed ESSA and 

Title 1 plans. The monies spent 

align with the goals of the YCSD 

Strategic Plan  

Does not meet Level 3 

Criteria 3  

Total Score 141 0 

     

Rating REC 
Elementary and High 

School   

Accomplished 123-108 129-114   

Skilled 107-86 113-92   

Developing 85-70 91-76   

Ineffective 69 and below 75 and below   
 


